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EXERCISE: IMPROVISATION FOR CREATIVITY

AUTHOR: LAKSHMI BALACHANDRA
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Usage Suggestions
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Materials List
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Introduction
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loud, but having others around doing a similar activity makes the
exercise less awkward;

how easy it can be just to listen to others and follow their answers
rather than coming up with their own new idea.

Warm-up 2 0:20-0:25 (5 minutes)

Tell them to begin walking around the classroom again.
When they come up to another student, they are to point at another
student and name an animal, any animal that comes to mind, e.g.
two students face each other and one points at the other and says
“horse.”
Then tell them that the student who has been pointed at and labeled
with a type of animal has to make the sound of the animal. If they
do not know what sound the animal makes, they are to make it up
and make some sort of sound.
Then they switch, and the student who just produced the animal
sound — in this example, the horse sounds — points at the first
student and names an animal, e.g. “cat.” This student then makes
the sounds of whatever animal he or she was given.
Once the interaction is completed, and both students in the pair have
completed their animal sounds, they are to find new partners and
repeat the warm-up exercise with two or three other students.

After two to three minutes of animal sounds, ask them to stop and be
silent wherever they are for a group discussion.
Have them discuss how the experience of making animal sounds was for

them. Try to push them again to explain what they were feeling. Some of
the following questions can be used for this debrief:

e How was this experience?
e Did you find this exercise difficult to do? Why?

Summary of warm-up 2 Students should experience and be able to
articulate:

® feeling a great sense of awkwardness — they are doing something
they would normally be comfortable doing with children, but typi-

cally have never done in a classroom of adults or peers;

not knowing the right “answer” or sound a particular animal makes,

they would feel very frustrated, and then forget the instruction they
were given to just make it up;
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Summary of warm-up 3 Students should experience and be able to
articulate:

e the ease again they experienced of getting into routines or patterns —
how much they wanted to “control” the situation and outcomes;

e how much they were trying to be clever, or funny, rather than just
coming up with any word that came to mind and following the
eXercise;

typically they do not enjoy the ambiguity and opportunity to play

and explore newness;

e self-judging occurs again, they feel limited in the direction for the
exercise, and what words they allow themselves to say owing to their
need to feel included or pressure to continue established patterns
rather than pushing creativity and undefined randomness;

e students typically are not listening to the last word they just heard,
and instead they focus on the words that people two ahead of them

in the exercise are saying, as this way they can plan their response

(this is highlighted with the change directions instruction).

Discussion 0:35-1:00 (25 minutes)
Once the students return to their seats, have them form groups of three

to four and discuss what might be preventing their idea generation efforts
related to initial new venture concepts. They should explore what holds
them back when considering what they might do. Have them discuss the
specific difficulties they experienced personally during the improvisation
exercises and how they might get past these limitations to develop a more
entrepreneurial mindset. Have a member of each group report out one
recommendation for fostering creativity through improvisation. A closing

discussion should include how to incorporate improvisation in their idea
generation practices.

Key Takeaways

® How to incorporate improvisation to develop an entrepreneurial
mindset: being quick on your feet and adapting or reacting rather

than planning and pre-judging. ,

Identifying and recognizing personal limitations to entrepreneurial

thinking (why students are held back from creativity in idea genera-

tion, what their personal pitfalls are).

How to develop an entrepreneurial mindset by incorporating tenets

of fast and free thinking through improvisation for idea generation
and creativity.
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Teaching Tips

It is important to keep the warm-up exercises Moving fast. It might be
helpful to tell the students before they begin the exercises that they will

feel really uncomfortable, but feeling uncomfortable is the point of the
exercise. In the debrief discussions, sOme students will genuinely enjoy the
exercises and will say they found nothing in them difficult. Asking for a
show of hands of those who found the exercise difficult t0 do first is often
a better way to begin the debrief, before asking about how they found the
experience (in case the students who enjoyed the exercises stifle the discus-
sion). In warm-up 3 it is very helpful to move around the room encourag-
ing groups to speed up their words SO that there are N0 long pauses. It is
ijmportant for them to think quickly and see how to come up with new
ideas rather than thinking Orf planning and judging their ideas before they
see where the new ideas can take them.

Attribution

These exercises are based on foundational exercises used in improvisational
training, widely taught in irnprovisational theater courses worldwide.




